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W

hen I first cam
e to Japan, judging from

 the advertisem
ents for E

nglish teachers, there w
as 

definitely a hierarchy regarding the preferred accent.  A
lthough speakers of A

m
erican or C

anadian 

E
nglish w

ere acceptable, speakers of B
ritish E

nglish w
ere highly esteem

ed, especially those w
ho 

used B
B

C
 pronunciation.  Speakers of A

ustralian and N
ew

 Z
ealand E

nglish w
ere a last resort, and 

speakers of other varieties such as Singapore E
nglish or Indian E

nglish w
ere not even in the running.  

T
his hierarchy w

as a hyper-real re�ection of concepts that w
ere fundam

ental to the E
nglish language 

teaching w
orld at that tim

e:  first, the concept of native speaker/nonnative speaker; and second, the 

concept that native speakers are the ideal, and perhaps only possible, m
odels.  T

his state of affairs also 

in�uenced pronunciation teaching and research:  both in the classroom
 and in the research laboratory, 
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native speakers provided the yardstick as to w
hether an utterance w

as w
ell-form

ed and w
ell-pronounced.  

H
ow

ever, at the sam
e tim

e, a revolution w
as underw

ay.  In the late 1980s and early 1990s, the linguist 

B
raj K

achru (1932–2016) introduced his paradigm
 of the three circles of E

nglish, a paradigm
 that 

strongly influenced the w
ay teachers thought about W

orld E
nglishes.  Im

agine th
ree concentric 

circles.  T
he Inner C

ircle represents places such as the U
K

, the U
S, and A

ustralia, w
here E

nglish has a 

traditional historical base and is now
 used as a prim

ary language.  T
he m

iddle circle, called the O
uter 

C
ircle, represents places such as India, M

alaysia, and K
enya, w

here E
nglish serves as a lingua franca 

am
ong ethnic groups and w

here it m
ay also be the language of higher education and governm

ent 

functions.  T
he outerm

ost circle, the E
xpanding C

ircle, includes countries such as Japan and C
hina 

w
here E

nglish has no historical or governm
ental role, but is w

idely studied and is used for international 

com
m

unication.  D
espite criticism

s, this m
odel is useful for helping learners and teachers m

ove beyond 

the false dichotom
y of native speaker/nonnative speaker. 

 
A

 parallel developm
ent has occurred in the teaching and research of pronunciation as w

ell.  For 

m
any years, the teaching and research of pronunciation has been in�uenced by the nativeness principle, 

w
hich holds that it is possible and desirable to achieve native-like pronunciation (L

evis, 2005).  T
his 

principle is clearly grounded in the native speaker/nonnative speaker dichotom
y and on the notion that 

the native speaker is the only possible m
odel for pronunciation learners.

 
M

ore recently, after decades of research, notably by T
racey D

erw
ing and M

urray M
unro 
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in C
anada, the teaching of pronunciation has begun to be dom

inated by the intelligibility principle 

w
hich claim

s that learners need to be understandable.  A
lthough m

any learners w
ant to get rid of their 

accents, research (e.g. M
unro &

 D
erw

ing, 1999) show
s that intelligibility does not alw

ays correlate 

w
ith accent.  A

n accent is a m
arker of belonging to a given social group, w

hich is one reason w
hy m

any 

learners keep their accents.  T
he intelligibility principle also claim

s that intelligibility is alw
ays co-

constructed w
ith the listener.  Just as “

beauty is in the eye of the beholder”
, intelligibility is in the ear 

of the listener as w
ell as in the m

outh of the speaker, an idea that �ts our understanding of how
 speakers 

and interlocuters w
ork together to negotiate m

eaning.  D
erw

ing and M
unro also proposed the concept 

of com
prehensibility, w

hich m
easures how

 easy or difficult it is for the listener to m
ake out w

hat the 

speaker is saying, in other w
ords, how

 m
uch effort is involved.  T

hese three concepts—
intelligibility, 

com
prehensibility, and accent—

along w
ith the idea that pronunciation is a tw

o-w
ay street, have helped 

trigger a �ood of pronunciation research around the w
orld.

 
P

ronunciation instruction and research has traditionally involved (in K
ach

ru's term
s) the 

com
bination of E

xpanding C
ircle speakers + Inner C

ircle listeners.  N
ative-speaker researchers and 

native-speaker classroom
 teachers judge the intelligibility, com

prehensibility, and accent of learners 

from
 E

xpanding C
ircle countries.  H

ow
ever, the intelligibility principle has m

otivated a large num
ber of 

studies exploring how
 intelligibility and com

prehensibility are affected by other com
binations of speaker 

and listener, such as O
uter C

ircle speaker + Inner C
ircle listener, or Inner C

ircle speaker + E
xpanding 
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C
ircle listener.  In particular, research w

ithin the E
nglish as a L

ingua F
ranca fram

ew
ork has begun 

to exam
ine the E

xpanding C
ircle speaker + E

xpanding C
ircle listener com

bination.  Such research 

looks at how
 speakers and listeners w

ith different m
other-tongue backgrounds (for exam

ple, a C
hinese 

student and a Saudi A
rabian student in an E

SL classroom
 in C

anada) negotiate and achieve intelligible 

pronunciation (e.g. Jenkins, 2000; M
atsuura, 2007; Sicola, 2009).  

 
W

hat about pronunciation instruction and research in E
xpanding C

ircle contexts such as 

Japan, w
here learners share the sam

e m
other-tongue?  F

irst, w
hen Japanese learners speak E

nglish 

together, it is predicted that convergence—
the gradual accom

m
odation of speech features to those of the 

interlocutor—
can occur.  T

his m
ay lead to increased intelligibility betw

een the tw
o learners, but it can 

also reinforce the Japanese accent (W
alker, 2005; W

alker &
 Zoghbor, 2015).  M

ore research is needed 

to discover teaching techniques that w
ill m

inim
ize such convergence.  Second, Japanese learners need 

the opportunity to use E
nglish in a L

ingua F
ranca context, that is, to give and receive pronunciation 

feedback w
ith other learners w

ho are not Japanese.  Fortunately, this can be accom
plished through 

technology, for exam
ple through the m

any w
ebsites that feature speakers of E

nglish as a Lingua Franca 

and through Skype sessions w
ith students in other A

sian countries.  Japanese learners m
ust use the 

technology that is available to get m
assive am

ounts of listening input from
 a variety of speakers from

 

all three C
ircles so that they w

ill be better prepared for a globalized w
orld.  T

he effect of technology on 

learner pronunciation is another area of focus in pronunciation research.
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F

inally, teachers w
ill alw

ays be a pronunciation m
odel for students.  If Japanese teachers of 

E
nglish know

 from
 personal experience that their speech is intelligible to Japanese learners, then they 

can be con�dent that they can act as pronunciation m
odels for their students (W

alker &
 Zoghbor, 2015).  

In addition, Japanese teachers of E
nglish in elem

entary and secondary classroom
s should provide 

feedback on pronunciation; unfortunately, research tends to indicate that junior-high and senior-high 

Japanese learners w
ant pronunciation feedback, but receive little.  E

nglish teachers need training 

on w
hen and how

 to provide pronunciation feedback, and perhaps m
ore im

portantly, they need the 

confidence to do so.  R
esearch is also exploring teachers’ and learners’ beliefs and attitudes tow

ard 

pronunciation.

 
If w

e think of the hum
anities as a huge ancient tree, the teaching of pronunciation is only a tw

ig 

on the very young branch of applied linguistics.  D
ue in som

e part to the shift aw
ay from

 the nativeness 

principle to the intelligibility principle, this tw
ig has begun to blossom

.  T
he nativeness principle 

excludes nonnative pronunciation m
odels, the intelligibility principle includes them

.  T
he nativeness 

principle tells learners w
hat they cannot pronounce, the intelligibility principle builds on w

hat they can.  

B
y including rather than excluding, not only pronunciation teaching and research, but other branches of 

the hum
anities continue to thrive, despite the political forces that threaten inclusion in the w

orld today.  
（
ヨ
ネ
サ
カ
　
ス
ザ
ン
ヌ
・
北
海
学
園
大
学
人
文
学
部
教
授
）
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